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Abstarct 

Parental participation in school, play a more active role as the sources of influence on the level of parental 

practice that aims for educational success. But, not all parents are able to be present on their children study. 

Therefore, this study is to aim the answer does parents involvement affects student learning motivation. The 

authors will use research with the literature review method. In this method, power is obtained from results in 

the form of research, reading, analyzing, evaluating, and concluding supporting readings in the form of 

journals on the themes discussed. This method helps researches to learn about the history and nature of the 

themes being discussed. There a five hierarchy of needs to keep students motivated to perform well at school. 

Physiological needs, safety and security, love and belonging, self-esteem, and self actualization. The students 

need to be fulfilled by the parents to reach it’s ultimate aim. Based on the literature review and discussion, 

it’s possible to infer that learning motivation and parental participation are inextricably linked and cannot be 

separated. Achievement motivation is a phenomenon in students that is influenced by a variety of 

circumstances. The following phenomena of poor motivation for student accomplishments will have impact 

on kids’ academic progress at school. 

Kata kunci: Parental participation, Students motivation, Maslow. 

 

Introduction 

Family-school collaboration is attracting more and more attention from researchers and, more recently, 

from politicians, as a means likely to counter school dropout (CFE, 2000; Deslandes, 2001; Henderson and 

Mapp, 2002; Jordan, Orozco and Averett, 2001; Government of Quebec, 2002). Greater family-school 

collaboration results, among other things, in a higher level of participation on the part of parents. Parental 

participation in school monitoring corresponds to a parental practice that aims for educational success, the 

latter representing a socialization objective (Deslandes, 2001). Parental participation is therefore one of the 

components of the parental role (Hoover-Dempsey and Sandler, 1997). Many studies have highlighted the 

positive links between certain modes of parental involvement. For example, it appears that traditional and 

more educated families participate more in school monitoring than single-parent families with little 

education (Baker and Stevenson, 1986; Deslandes, Potvin and Leclerc, 2000; Dornbusch and Ritter, 1992; 

Grolnick and Slowiaczek, 1994 ). Parents with few children participate more in home monitoring, but family 

size does not seem to affect their participation in school (Dauber and Epstein, 1993). Mothers who work 

outside are less involved in school, but their participation at home is not diminished (Eccles and Harold, 

1996; Dauber and Epstein, 1993). Others have examined the characteristics of children and adolescents as 

sources of influence regarding parental involvement. Studies show that mothers communicate more with 

teachers when the student is male (Deslandes, 2001). Parents tend to help more a child who has, for the first 

time, difficulties at school (Eccles and Harold, 1996). On the other hand, they decrease their commitment as 

the child moves from one school year to another (Deslandes and Bertrand, 2001). school difficulties (Eccles 

and Harold, 1996). On the other hand, they decrease their commitment as the child moves from one school 

year to another (Deslandes and Bertrand, 2001). school difficulties (Eccles and Harold, 1996). On the other 
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hand, they decrease their commitment as the child moves from one school year to another (Deslandes and 

Bertrand, 2001). Another group looked at the perceptions, beliefs and expectations of different school actors 

with regard to each other. Thus, many teachers believe that parents do not want to participate more than they 

currently do. Parents find that teachers blame them for their child's difficulties; they feel like intruders at 

school (Connors and Epstein, 1994; Deslandes, 2001). In addition, teachers express their expectations of 

parents, especially in terms of supervision of homework and accountability, while parents talk, among other 

things, about the availability of teachers and the need to provide feedback to students at the continuation of 

school work carried out at home (Deslandes and Morin, 2002). However, it seems that a convergence in 

perceptions. Finally, more recently, some authors have studied the sources of influence on parental 

participation from the angle of psychological variables, such as parents' feeling of competence, their 

understanding of their parental role and invitations to participate from the share of teachers (Hoover-

Dempsey and Sandler, 1995, 1997). Focusing on this last angle, this is what we have tried to answer in this 

study. Does parents involvement affects student learning motivation? First, we will discuss the theoretical 

framework. We will then discuss the methodology used, and the main research results followed by the 

discussion.  

Maslow's Hierarchy of Needs Theory has five levels. Where these five levels are very influential on 

student motivation. The first is that students must first fulfill their physiological needs in the form of basic 

needs such as clothing, food and shelter in order to live their life (Gorman, 2010). The second level is 

security, if there is a sense of security in which there is peace, certainty, and order in the management where 

they study, it will become an active supporter in their motivation to study. The third level, is the feeling of 

belonging and being loved. Compatibility with an environment is a high motivation in learning because 

students will feel fit and more able to express themselves in the intended environment and have a sense of 

ownership of what students have (Maslow, 1943). The fourth level is the level where a student must be able 

to deal with their self-esteem needs. Here, students will feel more confident about their abilities in learning if 

students get achievements and self-recognition from others about what is achieved (Gorman, 2010). The last 

level, namely the fifth level, is self-actualization. Here is the highest level because it is the students 

themselves who will actualize themselves to fulfill their personal potential in the learning process. Students 

will try by themselves to achieve learning goals (Gorman, 2010). However, this fifth level can only be 

obtained if students can meet their needs at levels one through four. 

Methods 

This study the authors will use research with the literature review method. In this method, power is 

obtained from results in the form of research, reading, analyzing, evaluating, and concluding supporting 

readings in the form of journals on the themes discussed. This method helps researchers to learn about the 

history and nature of the themes being discussed, helps identify problems from the research being conducted. 

This literature review method is carried out in several stages. Namely conducting research by determining 

literacy related to the theme to determine gaps that can be discussed. The second is reading articles as well as 

several sources of information that can be accessed, then analyzing the readings found so that their relevance 

can be linked. The next step is to evaluate whether the reading is relevant to what the author is researching. 

Finally, explain why the article is relevant to the author's research. 

Findings dan Discussion 

When in the classroom, student may get distracted of several things. Although they are sitting in the 

classroom while teacher deliver their materials, their minds could have fly onto thinking other things, such as 

personal lives, hobbies, games, talks, friendships or even physical distress like hunger, insecurities and 

tiredness. This supported by several studies that have conducted to be a critical evidence that those 

distraction is affect student’s learning (e.g., Fernandes & Mosocovitch, 2000; Foerde, Knowlton, & Poldrack, 

2006; Glass & Kang, 2019), as for results, it revealed  that student who is distracted will be having bad 

outcomes on their study. These sidetracking issues rises will eventually put their real needs in this case, 

education below their priority.  In the opinion of one human psychologist, this occurs because the student's 

immediate needs determine the action they take immediately. These distractions dominate their attention 

when they worry about them. Education and accomplishment will be pushed aside as a result of those 

preoccupations. Getting our students to prioritize education requires capturing their attention and getting 
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them focused. By removing distractions, teachers can allow students' top priorities to be course material, 

education, and accomplishment.  Human beings are motivated by goals and accomplishment. Achieving 

goals allows humans to meet their individual wants and needs. 

Parents must be involved in their children's education both at home and at school. However, most parents 

nowadays only care about their children's performance in pre-school or elementary school, not in secondary 

schools or colleges. As a result, research focuses on parental involvement in early infancy (Liu et al., 2020). 

Parents are less engaged at secondary schools due to i) a challenging curriculum, ii) children's independence, 

and iii) families being more focused on smaller children. Parents' attention and involvement in their 

educational area was noted to be weak at this level. This is despite their awareness of the value of their 

attention and assistance. Parents engaged gave reasons such as a tough curriculum and syllabus, students in 

senior schools becoming self-sufficient, and parents wanting to focus more on their younger children 

(Breiner et al., 2016). However, parents' reasons are contested. This is because parental involvement in their 

children's education does not always entail direct participation. It can also happen indirectly, and 

involvement isn't just restricted to school; it can also happen at home (Myers, 2021). 

According to (Fan & Chen, 2001), achievement motivation serves as a mediator between parental 

participation and student achievement. They agreed that parental participation increased adolescents' 

achievement directly, but motivation in the intervening period had a more profound impact. Students will 

work harder if their goals are clear and supported by their parents and teachers. Parents' encouragement, 

attentiveness, and collaboration all contributed to the intrinsic and extrinsic motivation examined in this 

study. Furthermore, according to a study conducted by researcher Waterford (2018), families who 

consistently assist their children at home are more likely to achieve superior academic performance. Parents' 

influence will provide students with better direction and help them understand why they do what they do and 

why they apply to college. 

The importance of needs is mentally prioritized according to Maslow's 1943 hierarchy of needs. A 

number of less immediate needs must be met before more significant needs can be met. As a person moves 

from satisfying lower-priority needs to achieving higher-priority needs, his or her actions will be focused on 

satisfying lower-priority needs first. A person's physiological needs are of highest priority at the bottom of 

the pyramid and must be met first. In addition to these needs, we need nourishment, sleep, clothing, and 

shelter. The study of Schmidt (2020) revealed physiological requirements must be met before people can 

focus on anything else - otherwise, they will focus exclusively on meeting these physiological needs. In the 

eyes of humans, they are the most important and influential driving forces. Hunger will override any other 

wants or wishes, and a person will focus only on satisfying their hunger. The hunger of a student may cause 

them to behave in a distracting or rule-breaking way because their priority is not education but hunger. 

Having lost sleep the night before, students may fall asleep in class instead of concentrating on their 

assignments. In this example, the student would naturally prioritize sleep over education. 

The next priority after physiological needs has been met is safety. A student's safety needs are usually 

environmental in nature. These include the environment they're living in at home, their school environment, 

and any other environment they are regularly exposed to. In cases where the student is experiencing personal 

difficulties at home (e.g., arguing parents, parents suffering from addiction, lack of parental structure, etc.) or 

lives in a dangerous area, they will have difficulty learning. A student who feels bullied by their teacher or 

who does not feel accepted and liked by him or her will also struggle to make progress in learning and 

completing his or her work. Keeping themselves safe will be their top priority. Structure and predictability is 

factors students associate with safety, as they thrive on them. As how Schmidt (2019) conclude that 

disruptions hinder their performance. Lacking a routine or being threatened by factors that threaten their 

routines can result in them feeling unsafe and apprehensive. Students may suffer from poor performance as a 

result. 

Once student’s physiological and safety requirements are fulfilled, then the priority could be shifted to the 

emotion side, on how love and the sense of belonging—which rooted to feeling responsible towards their 

study. This matter applies on the primary and social relationship which related to the family lead by parents 

and how their relation with their friends. There are plenty ways of student could develop their sense of 

belonging, one of it is by joining clubs, and become a volunteer of social services and some group activities 

that include commitments on the progress. Usually, whenever someone doesn’t feel loved or belonged into 
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something they possibly crave for any affection they could craved to get the acceptance feeling in a social 

settings. One person could not afford being forgotten or left out, it is bad for their physiological being. 

Instead of  solely focusing on cognitive skills, parents need to be more concerned on emotional skills, 

because it can always be upgraded, and changed overtime, not only that parents can also help the student to 

manage it by greater good. Goleman (1995) in his book titled “Emotional Intelligence: Why It Can Matter 

More Than IQ.” He managed to describe there are five features of EQ (Emotional Intelligence) that needs to 

be known. (1) know our emotions (self-awareness), (2) manage our emotions (self-regulation), 3) motivate 

ourselves to achieve our goals (self-motivation), (4) recognize emotions in others (empathy), and (5) manage 

relationships with others (social skills).  

The exploration of worldwide viewpoints on the significance of parental participation and 

social/emotional skills in the academic performance of school-age (and beyond) children gives a rich and 

complex background for comprehending the issue in other cultures. This research review focused on parental 

participation and social/emotional abilities. It also emphasized its relevance to children's scholastic 

performance and growth as full persons and future leaders in a rapidly globalizing world.  Positive parenting 

communication and dynamics that foster social/emotional skills (e.g., problem solving, self-regulation, 

empathy, etc.) are central to this setting (Roy & Giraldo-García, 2018).  

While some research suggests that high school students who spend more time working on their homework 

and are monitored by their parents have higher grades, other studies suggest that supporting and encouraging 

students' aspirations also has a significant positive effect on students' performance achievement, as the 

students are then guided by their intrinsic motivation. Early parental participation (e.g., reading books 

together, supportive surroundings) improves young children's behavior and attitudes toward learning and is a 

major predictor of academic performance, according to research (Waters, 2014). The objective is to raise 

children who are prepared to tackle obstacles in different interpersonal relationships. This is in academic 

situations where parents do not actively engage, as well as those that arise throughout their lives outside of 

and beyond school. 

 Maslow's hierarchy of needs is a pyramid-like framework made up of five essential requirements: 

physiological needs, safety, social needs, esteem, and self-actualization. Providing these essentials will aid 

child's development and evolution. 

 

 

 

 

 

 

 

 

 

 

 

 

Self-esteem is the next step towards overcoming. Individuality, respect for others, accomplishment, and 

confidence are all components of self-esteem. Most people are quite critical of themselves, stemming from 

their own assessment of their own accomplishments and potential. Self-esteem has two components. For 

starters, people seek achievement, confidence, competence, and fortitude. Second, they crave prominence, 

respect, recognition, and prestige. People will feel competent, capable, powerful, and worthwhile when all of 

their requirements have been met.  
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People will feel inept, unsafe, and irrelevant if these requirements are not met. There are several studies 

supporting this idea, parents’ involvement during the students way of  learning is learned to be as effective as 

getting trophies (Moneva et al., 2020).  To put it another way, self-esteem and parental participation are 

linked. A student with strong self-esteem may achieve higher academic accomplishments than a student with 

low self-esteem. Parents must also support and guide their children in their educational endeavors, not just 

financially.  

Self-esteem and parental participation contribute to improved academic performance. Self-esteem and 

parental involvement are linked. In this research, it has been shown that students' self-esteem affects their 

academic achievement; students with high self-esteem are more confident than students with low self-esteem. 

Furthermore, pupils with extensive academic accomplishment tend to be more confident than those without 

confidence and achieve less. Based on the evaluated data, student self-esteem and parental engagement are 

considered to be in agreement. Self-esteem in students and parental participation are connected. Parents who 

inspire their children can help them develop stronger self-esteem. Academic performance will increase if 

children have a stronger self-esteem. As a result, parents who are not involved in their child's schooling may 

experience decreased self-esteem. 

These first four demands are all classified as deprivation needs. If these requirements are not met, people 

will be motivated to work on achieving their highest-priority needs. Following these deprivation 

requirements comes self-actualization. This is a desire to reach one's full potential. This desire is not 

motivated by insufficiency, but rather by self-improvement. Maslow says relatively few people reach this 

level. People who are self-actualized are impetuous, autonomous, analytical, and practical. Students desire to 

feel wanted, appreciated, and nourished to satisfy their demands for belonging, self-esteem, and affection. 

Teachers or school personnel may satisfy students. As instructors and leaders, we must treat each student as 

an individual, recognizing and embracing their distinct personality features.  

Place a premium on healthy, ethical conduct and self-esteem. Make an effort to show kids how much you 

appreciate their dedication and work and devotion. This prioritizing will help each learner develop self-

esteem and self-worth. Abraham Maslow, an American humanist and psychologist, proposed the notion of a 

hierarchy of needs in a 1943 paper titled "A Theory of Human Motivation" and his later book Motivation and 

Personality. According to this view, humans are born with an inbuilt drive for self-actualization, or the urge 

to be what they want to be. However, to reach this ultimate aim, a number of essential necessities must be 

met. Food, safety, love, and self-esteem are among these requirements. 

Conclusion 

Based on the literature review and discussion above, it is possible to infer that learning motivation and 

parental participation are inextricably linked and cannot be separated. Parents are supposed to help pupils 

meet Maslow's five hierarchy of needs to keep students motivated to perform well at school. Achievement 

motivation is a phenomenon in students that is influenced by a variety of circumstances. The following 

phenomena of poor motivation for student accomplishments will have an impact on kids' academic progress 

at school. It is often assumed that parents (mother and father) influence student achievement motivation. 

That is, the heightened the care of parents (Mother and Father), the increasing the desire for student 

accomplishment. 
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